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What Are the New Responsibilities of
Our School Leaders?

by Franklin P. Schargel, Tony Thacker, and john Bell

oday's teachers, principals and

superintendents must respond

to a host of new challenges:
diversity of cultural backgrounds,
waves of immigration, income dispari-
ties, physical and mental disabilities,
and variationt in learning capability.
increasingly, schools must adapt to
address the needs of at-risk, nontra-
ditioral learners. Wherever teacher
education programs have not kept
pace with these challenges, many
of their graduates must learn on the
Job, under the twtelage of their school
leaders. And the tasks of scheduling,
programming, ensuring security, and
providing counseling have all become
more complex.
~ Schools can no longer afford to of-
fer one-size-fits-all education. Today's
society demands an individualized
approach that caters to the needs of
each child. Today's educational lead-
ers cannot rely solely on traditional
methods of teaching and learning;
they need a new repertoire of skills
and approaches.

Principal as a
Leader

Principal as a Lead
Teacher and Leamer

New Responsibilities Require

New Qualifications

In the olden days, we could sum
up the principal’s role in a few words:
te manage the building and head the
school: to be a pal ro students, parents
and teachers; to be a leader of teach-
ers. Bui that fole has dramatically
expanded. Consider a fist of the rajor
leadership responsibilities outlined for
today's principals (see chart).

Most of an educational leader's
time is spent managing the school
This requires that the principal have
the skills and competencies appro-
priate for businesses as well as the
schoalhouse. But, contrary to popular
opinion, the principal is not the CEQ
of the school. At best, the principal is
the middie manager in a systern of
rutes, regulations, and mandates fram
above—at the bottom of the pyramid
of true policymakers.

But command and controt theory
ne longer works in education—not in
the classroom or in the administration
of schools. The days when principals

Leadership Responsibilities

Principal as the

and/or superintendents could order
people to do things are over. Tradition-
al top-down models of school leader-
ship do not work in an educational
environment where workers possess
as much education and experiential
knowledge as the nominal leader. Only
collaboration will get the job done.
Ard the job remains daunting. we
judge our principals and superinten-
dents by a new bottom line; their stu-
dents’ academic success. In the 1960s,
1970s, and 1980s, we cared about
equality of access and opportunity.
Today, with the emphasis on higher
standards, we focus on proficiency of
achievement. We no longer expect
school leaders to simply usher students
through the grades at a level of learn-
ing that matches the population or its
special needs. Each year, the numbers
must show improvement. Politicians,
business leaders, the media, the pubiic
and the parents expect excellence in
every school district, school, and class-
roem, and principals must provide the
leadership to make that happen.

Principal as a

Face of the School

Manager

.a cof prehen-

S shared v1s;on and
.. mission:

"*  Create a cilture of high
* expectations for all

© Students.

* Model ethical conduct
- and universally expect

the same from faculty
| and staff.

*  Empower others to
make significant
decisions,

* Nurture reacher
involverment and
engender teacher
leadership.

Facilitate drid:imple- .

-Sustam aschool culture | o
"-conducwe to student and

sta_ff learning.
Participate in focused
and ‘systained profes-
sional development that
implements, nurtures,
and sustains research-
based learning and
teaching.

Attend com:
events.
Ensure that steps are
taken that guarantee
improved educational
experience for each
student.

Work to develop coop- -
erative relationships be-
tween the school and the
surrounding community.

- the' sEhool budget
-Select and evaluate '

'_Instrucnonal staff. -

‘Deal with dtsmplme -
and attendance con-
cerns.

" Provide a safe and
orderly learning
environment.
Maintain accountabil-
ity for an effective and
aligned instructional
program.

This article is an excerpt from the new
Franklin P. Schargel, Tony Thacker,

publication From Al-Risk To Academic Excellence: What Successful Leaders Do ® by
and John Bell; published bv Eve on Education [nc.



Practice What You Preach

A school’s culture—the fabric that holds the school together—is hard to
define, but we know it when we see it. The school culture shows up in state-
ments like these:

@ This is how we do things around here.

€ We don’t allow that here.

© We expect to do this or that.

€ Our norms are .

€ Our goals are

@ We believe that :

Often, behind these statements lie unspoken but very powerful messages
that too many schools continue to wittingly or unwittingly support:

-This is how we say we do things around here.

-We don’t allow that here (except for

-We expect to do this or that (except
these students).

€ Our norms are (except in the
case of ).

9 Ourgoals are(but we probably can't reach them; we haven't
figured out the details; and besides, they really aren’t our goals
anyway).

€ We believe that (unless this problem exists).

Have you ever heard an experienced educator say, “You can fool some of

the people some of the time, you can even fool some of the people all of the
time, but you can’t fool students any of the time”? No truer words were ever
spoken. All students, especially the ones at risk, recognize when we talk the
talk without walking the walk. Perhaps at no time in education has this truth
been more tested than in this era of No Child Left Behind. All children can learn
has become the mantra of a generation of educators. Too often, our practice
makes a very different statement. Let’s look at some examples (listed below)
of saying one thing and practicing another. As you look at this list, see if you
recognize the practices of your school, your colleagues, or maybe yourself.

From: At-Risk to Academic Excellence: What Successful Leaders Do
By Ffanklin Schargel, Tony Thacker, John Bell ©
Published by Eye on Education, March, 2007



Belief Statement Practice

All students can learn. The most proficient teachers teach only
upper-level classes.

Learning is number The intercom interrupts classes all day. Little if

one. any student work is on display. Only athietic
trophies are showcased in the lobby.

I'am an instructional There aren’t any books concerning teaching or

leader. leaming in the principal’s office. There is never

enough time to visit classrooms.

We are a professional Faculty meetings rarely address instructional

learning community. improvement. Bus drivers, custodians, and
cafeteria workers are never invited to a faculty
meeting and have no stake in student achieve-
ment. The faculty has no formal process for
visiting colleagues’ classrooms.

Grade-level meetings Student work is never a topic in grade-level are

important. meetings.
We value parent The only opportunity for parent involvement is
involvement. a Parent-Teacher Association meeting.

From: At-Risk to Academic Excellence: What Successful Leaders Do

By Franklin Schargel, Tony Thacker, John Bell ©
szlished by Eye on Education, March, 2007



Please answer the following questions as completely as possible. Add ad-
ditional sheets if necessary. Thank you for your input and for your efforts on
behalf of your students.

1.
2.

N 9 e oW

&

9.

To what instructional and/ or organizational strategies do you
attribute the high achievement of your students?

Research has shown that leadership’s effect on student achievement
is second only to classroom instruction. What specific practices or
actions have you taken to boost student achievement?

When you began your tenure as the school leader at your school,
what were the first things you changed or upgraded?

Describe the process you used to determine how to prioritize the
changes outlined in question 3.

In your role as school leader, what aspect of your job do you see as
having the greatest effect on student achievement?

In your role as school leader, what do you see as critical to
increasing the achievement level of your at-risk students?

How have you been able to promote stronger ties among your school
staff?

How have you been able to promote stronger ties between the

school and your students?

How have you been able to promote stronger ties between the
school and the community?

I'would like my school to be acknowledged in your book (please check one). ~

Yes
~No -

If yes is checked, please complete the following demographics section.

School Name:
School Address:

School Contact E-mail:
School Phone #:
School Website (if any):
School Leader(s):

From: At-Risk to Academic Excellence: What Successful L.eaders Do

By Franklin Schargel, Tony Thacker, John Bell ©
Published by Eye on Education, March, 2007
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SCHOOL SUCCESS

DROPOUT QUIZ

EVERYTHING YOU THOUGHT YOU KNEW ABOUT SCHOOL DROPOUTS

Fifteen states produce almost 80% of al! school dropouts, is your state one
of those states?

[y
[ ]

2. What percent of prisoners are school dropouis?

3. Most dropouts come from what geographic area? .

4. The state with the largest number of dropouts (per capita) is

S. What percentage o'f. our dropouts leave from the middle school? __.

6. What is the cost to our nation for school dropouts? .

= What is the # 1 reason why dropouts say they left school?

8. What percentage of dropouts leave as seniors in high school?

9. How many students dropout of schocl on a daily basis? .

- 10. Retaining a student once increases the likelihood of their dropping out

B by %. Retaining a student TWICE increases the likelihood of their

dropping out by Yo.
11. EXTRA CREDIT - What school incident was the most violent in the
United States?

(Data supplied by US Department of Education, Bureau of Census, Department of Labor, Department of

Corrections, Government Accounting Office)
Copyright: Schargel Consulting Group , 2006, For permission to nse this contact Franklin at franklin®@schargel.com

____________ o e g e lanlenrrmcematuinrl nre & www schanlsuccesenetwork.org



The Schargel Consulting Group
. DEVELOPING WORLD CLASS SCHOOLS AND GRADUAT:

TES ..
EFFECTIVE DROPOUT PREVENTION STRATEGIES
The following strategies, developed in conjunction with the National Dropout Prevention Center at

Clemson University, have been recognized by the Nation

August 2001) and the United States Department of Educ

effective jn reducing schoot dropouts,
=R Systemic Renewal&ystemic renewal calls for a con--.
tinuing process of evaluating goals and objectives related to
school policies, practices, and organizational structiures as’ -
they impact a diverse group of leamers. . - R
M- School-Community Collaboration—When all groups
in a community provide collective support to the school, a
strong infrastructure sustains a caring environment where

youth can thrive and.achieve.

ﬁjl__ments—)\ comprehensive vio-
conflict resolution, must deal
8 ¢ilsis management. A safe
ally experiences, at all grade

M- safe Learning Eny
lence prevention plan, inc
with potential violence as
leaming environment provid [
levels, that enhance positive social al
interpersonal skills in all students::

- Family Engagement—Research &
family engagement has a direct, positive
achievement and is one of the most accurate p
student’s success in school. ;

3 Early Childhood Education—Birth-to-five ki
demonstrate that providing a child additional enichn
enhance brain development. The most effective Wi
duce the number of children who will ultimately dr
provide the best possible classroom instruction

-ginning of their school experience through the pri {"

M- Early Literacy Development-—Early interv
help low-achleving students improve their reading a
ing skills establish the necessary foundation: for: eff
leaming in all subjects.

34~ Mentoring/Tutoring—Mentoring is a one-io-one caring,
supportive relationship between a mentor and a mentee that is -
based on tnust. Tutoring, also a one-to-one activity, focuses on
academics and Is an effective practice when addressing spe-
cific needs such as reading, writing, or math mpetencies.

P = Service-Leaming—Service-teaming connects meaning-
ful community service experiences with academic leaming.
This teachingfleaming method promotes personal and so-
cial growth, career development, and glv_i'c'r'ésponsibility and

can be a powerful vehicle for effective school reform at all
grade levels. - ST

one-to-one

" after-school and su

al Education Goals Panel (NEGP Monthly,

ation (www.ed.gov/dropoutprevention.htmt) as

- Alternative Schooling—Afltemative schooling provides
potential dropouts a variety of options that can lead to gradu-

- ation, with programs paying special attention to the student's
-+ Individual social ieeds and academic requirements for a high
- school diploma. . :

‘- After-School Opportunities—Many schools provide

mmer enhancement programs that elimi-

nate information loss and inspire interest in a varisty of ar-

eas. Such experiences are esp cially important for students

at risk of school failure becausa they fill the afternoon “gap
engaging activities.

lf%iﬂhid'a they can continue to develop

id leam about innovative strategies.

&

ming—Active leaming embraces teaching and
rategies that engage and involve students in the leam-
3. Students find new and creative ways to solve prob-
Weve success, and become fifefong leamers when

show them that there are different ways to leam.

educational Technology—Technology offers some of
ﬁ"’ést opportunities for delivering instruction to engage
nts in authentic learning, addressing multiple intelli-
es, and adapting to students' leaming styles.

ndividualized Instruction—Each student has unique
3sts and past leaming experiences. An individualized
ictional program for each student allows for flexibility in
ing methods and motivational strategies to consider
L Individual differences.

reer and Technical Education (CTE)—A quality CTE
n.and a related guidance program are essential for
ts. School-to-work programs recognize that youth
eod Cific skills to prepare them to measure up to the -
increased demands of today's workplace.

10209 JARASH PLACE NE = ALBUQ

UERQUE, NEW MEXICO « 87122

mime A O 33790
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DEVELOPING WORLD CLASS SCHOOLS AND GRADUATES

VIOLENCE PREVENTION QUIZ
EVERYTHIN G YOU THOUGHT-— YOU KNEW OUT SCHOOL VIOLENCE

1. Inthe 1960’s there was a fil

2. The “weapon of choice” in schools is

3. “drug of choice” in schools is .

4. iolence school incider

5. Schools arg he past?
True/False

6 Does your scho ..... When was the last time
you read it? ...... a variable response to a
variety of scenarios t your role is? 000093999992

faculty as well as the

Was the School Safet
administration? ......;

port, what is the number of

7. According to the FBI’ :
every day? ....ooiiiiiiiinianns

students who are afrai

8. According to the FBI's Scl Report and the Secret Service’s
Threat Assessment Re test group of school shooter’s have

incommon? ......G 0k an i
9. Does your school/
10.  According to the U.S. Department ¢

against young p place in
C)25% D) 50

A) Less than 1% B) 5%

ARASH PLACE NE ¢ ALBUQUERQUE, NEW: MEXICO » 87122

franklin@schargel.com

voice 505.823.2339
www.schargel.com

fax  505.823.6642



EVELOPING WORLD CLASS SCHOOL
EFFECTIVE DROPOUT PREVENTION STRATEGIES
The following strategies, developed in conjunction with the National Dropout Prevention Center at
Clemson University, have been recognized by the National Education Goals Panel {NEGP Monthiy,
August 2001) and the United States Department of Education (www.ed.gov/dropoutprevention.htmi) as
effective in reducing schoo! dropouts. . e
- Systemic Renewal—Systemic renewat calls for & con-. M= Alternative Schooling—Alternative schooling provides
tinuing process of evaluating goals and objectives related to. - ¢ otential dropouts a variety of options that can lead to gradu-
school policies, practices, and organizational structures as - ation, with programs paying special attention to the student's
they impact a diverse group of leamers. - w7 individual social rieeds and academic requirements for a high
T ohel diplomar e
X School-Community Collaboration—When all groupg o D LR
in a community provide collective support to the school, a .- M~ After-School Opportunities—Many schools provide *
strong infrastructure sustains a caring environment where after-school and summer enhancement programs that elimi-

The Schargel Consulting Group

youth can thrive and achieve. nate information loss and inspire interest in a variety of ar-

e, _ eas. Such experiences are es ecially important for students
% safe Learning Env ents—A comprehensive vio- t risk of school failure becausé they fill the aftermnoon “gap
lence prevention plan, indl ‘conflict resolution, must de : ging activities.

with potential viclence as% 5 Crisls
leaming environment provides dadly experi
levels, that enhance positive s

interpersonal skiils in all students

pment~Teachers who work with
icademic fallure need to feel supported
By which they can continue to develop
%;’ﬁd leam about innovative strategies,

ning—Active leaming embraces teaching and
trategies that engage and involve students inthe leam-
?Studentsﬁndnewar\daeaﬁvawaystosdvepmb-
achleve success, and become lifelong leamers when
show them that there are different ways loleam,

%- Family Engagément—Research cons
family engagement has a direct, positive
achievement and is one of the most accury
student’s success in school.

e

- Early Childhood Education—Birth-to-five i or
demonstrate that providing a child additional enrc ftea
enhance brain development. The most eﬂecﬁ\{g?igg A0 re-. =
duce the number of children who will ultimately drop 8 best opportunities for delivering instruction to engage
provide the best possible classroom instruction lrom ts in authentic leaming, addressing multiple intetli-
i ary gr ces, and adapting to students' leaming styles.

% Individuallzed Instruction—Each student has unique
erests and past leaming experiences. An individualized
ictional program for each student allows for flexibility in
ing methods and motivationat strategles to consider

“thesa Individual differences.

- Early Literacy Development—Early intervenition
welp low-achieving students improve their reading and
ng skills establish the necessary foundation for
eaming in all subjects.

& Mentoring/Tutoring—Mentoring is a one-to-one caring,
upportive relationship between a mentor and a menlee that is .
ased on trust. Tutoring, also a one-to-one activity, focuses on . pro
cademics and is an effective practice whefi addn 5 spe- allj

reer and Technical Education (CTE}~A quality CTE
L.and a related guidance program are essential for
ts. School-to-work programs recognize that youth

fic needs such as reading, writing, or math competencies. need specific skills to prepare them to measure up to the
' o inc demands of today’s workplace.

- Service-Leaming—Sarvice-leaming connects meaning-
| community service experiences with academic leaming.
his teachingleaming method promotes personal and so-
al growth, career development, and civic résponsibility and
i be a powerful vehicle for effective school reform at all
ade levels, S

—
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DEVELOPING WORLD CLASS SCHOOLS AND GRADUATES

VIOLENCE PREVENTION QUIZ
EVERYTHING YOU THOUG YOU KNEW ABOUT SCHOOL VIOLENCE

1. In the 1960° ‘What was its name?

-------

The “weapon of choice” in schools is

3. “drug of choice” in schools is
4,
S

True/False

6 Does ydur scho ‘When was the last time
you read it? ...... ‘variable response to a
Vaﬁety of scenarios? at your role is? $399939339993338
Was the School Safet aculty as well as the
administration? ....

eport, what is the number of

7. According to the FBI
Very day? ..ooivveeiinnininenns

students who are afraid

Report and the Secret Service's

8. According to the FBI
test group of school shooter’s have

Threat Assessment Rep
in common? .....

9. Does your school, rance” rule? ......ooiiiiiiiiiiinnnn
what percentage of violence

10.  According to the
' ) Less than 1% B) 5%

against young p
C) 25% D) 50
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Family Invoivement
Professional Development

All grade levels

How To Make Your School Family-Friendly
By Franklin Schargel

1. Open Lines of Communication
Meet with representatives of the -community including church leaders and
commumty—based organizations like the. Chamber of Commerce, Rotary, Lions,
etc. Have them nnounce school & ts:_ like parent meetings, sporting events,
student perf em fickets to sporting events and student
performances. -

2. Have Student tra nslators available fo parents who prefer
speaking in a Iang

3. Have staff make posit
Most phone calls made t
phone calls appreciate i
child come on time, well pr
or at a sporting or school e'

o parents

negative. Parents who get positive
id complement them for having their
heir child did weil on an examination

4. Have school cleaned 'béfdr'é"ﬁ" ent meetings.
Parents notice. :

5. Have student work:f-h'é
Parents and students _j
Create a template by

success of stud‘ ln contests, sports, or. évements should be included.
Include information or letters from graduates who are in college, the workforce or
the military. :

10209 JARASH PLACE NE e ALBUQUERQUE NEW MEXICO 87122

voice 505.823.2339 ' 3.':_ franklin@schargel.com
fax 505,823.6642 www.schargel.com



The Schargel Consulting Group

7. Hang graphs of student achievements.
Graphs showing improvements in testing, attendance can be placed in visible
locations in the building. The graph lines should be going up not down. Graphs
should emphasize the positive, not the negative. (For example, you want to
show the number of students who graduate, not those who dropout.)

8. Celebrate Student Success
Find occasions to celebrate the success of students whether in academics or
sports or student activities. Make sure to invite parents. Take “instant” pictures
of parents celebrating with their children. The success should not create
“winners” and “losers". insure that every student can be a wmner._

9. Hold a COntest Thru Your Parent Organization. - S
Prizes can be for. the parent who brings the most parents toa parent meeting or
the one who attends the most frequently, or sumply to a parent who shows up.

willing to give away m _
sporting events or school p

reak bread’ together. Have everyone
/ ought cookies.) The meeting might be
held off-site at a communtty center or church. This provides an opportunity for
people to engage in conversatlon whsch need not be about what takes place in
school. . c A

11. “Everyone, bring one.” .
Encourage parents who attend a meeting bring one of the parents of one of their
child's friends. : Fe

Excerpted from Dropout Preventton Tools Volume I/ by Frankiin Schargel, to be
published by Eye on Educatlon 2005. © Franklm__ Scharget

10209’- JARASH PLACE NE » ALBUQUERQUE, NEW MEXICO e 87122

voice 505.823.2339 - franklin@schargel.com
fax 505.823.6642 www.schargel.com



How To Encourage A Student To Think About Staying In School

Developed By The Chicago Public Schools

At-risk children frequently take the easy way out and drop out of school. The
Chicago Public Schools developed a contract that all students and their parents
must sign in order to drop out of school.

Consent to‘ Withdraw from School

l acknowledge that by dropping out of school, |

Student Name
am voluntarily giving away my educational rights, privileges and opportunities.

1. I will be less likely to find good jobs that pay well, bad jobs that don’t pay
well, or maybe any jobs.
| will not be able to afford many things that | will see others acquiring.
| will be more likely to get caught up in criminal activity and illegal
behaviors.

| will be more likely to spend time in jail or prison.

"1 'will be more fikely to rely on the state welfare system for my livelihood.
[ wilt not have many choices about where to live.
I will b considerably less able to properly care for and educate my
children.

adl N

No o~

| ' confirm that | am over the age of 16. | also

Student Name
Have read and fully understand the consequences of my dropping out of school.

Yet t choose to withdraw from school.

Student signatUre

I confirm that my child is over the age of 16. |

{Parent/guardian name)
and fully understand the consequences of my child dropping out of school. Yet, |
will allow my child to withdraw from school.

Parent Guardian signature

The above named individuals have been fully informed of the consequences of
dropping out of school. | have aiso informed them of alternative and adult
educational services that are available in the community.

Principal signature

IT°’S NOT TOO LATE TO STAY IN SCHOOL



"~ Howto Help Students
. Evaluate Their Performance

It is important that students know how to evalugte their

performance in classrooms. They

 need to be taught what to look for an how to evaluate what they find.

. .  Student Performance Self-Evaluation Form

T T o]

s o
' 50“‘° dl@“ Rate the following six items as “seldom,”
_ D D D | encouraged others ag we worked,
D D D Thelped give direction to the work,

D DD ifdlow’ed tha'direcﬁoﬁ of others.

‘sometimes,” or "often.”

D D ! contributed ideas o the classroom discussion.

D D I___.] , | helped make decisions and solve probilems.

. D ] D I ook risks. by exploring things that were new o me.

- What Is the most interesting thing about what | did today?

What doleon‘tribuie tothe_leamiﬁg pﬁcess? L _I
° | m
an ]

]

L

solve the problems | faced?

What decisions did 1 have to make while we were working, and how did | try to

[

—

_l.
-

have leamed to other classes and everyday life?

What have i learned from this particular experience, and how can | apply what |

L

L

L

=
-
]

From Dropout Prevention Tools, © 2003 by Franklin P, Schargel, publféhéd'by Eye On Education, Inc. - '
Permission is granted to reproduce this material for educational purposes providing this notice rs. This material may
+ nok be sold or repackaged without the written permission of the copyright holder and the publisher, -
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What To Look for When Observing

When counselors and other support ﬁersoﬁnel go into classrooms to observe students.
What should they be looking for? - S

Sfudentnamell - ' I Date(s) r : — J

Observation within classroom - o .
' As it specifically relates to this student, indicate instructional strategies, modifications, and .
adaptations and their success; curricular materals used; academic and social performance;
ability to work independently; verbal capabilities; motor skills; etc. '

Were any of the instrictional strategies, modifications and adaptations attempted during this
observation successful? ‘ S L

i

Obsqwétions outsidie classroom

Comment on motor skills, social interactions, inclusion or exclusion by 'peers. interaction with
adults, activity level, passive or aggressive behavior, etc. = C

Name/title of observerr

From Dropout Prevention Tools, © 2003 by Franklin P. Schargel, published by Eye On Education, Inc.
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How to Develop a Business
Partnership Agreement

Many schools are involved with the business community, yet few have developed business
parinership plans to help their business partners know what they need and want. What Jol-
lows is one school’s one business plan.

Dear business partner:
We would like you to consider helping us in the following ways:

¢ Curriculum
Reviewing, revising, and developing curriculum so that graduating stu-
dents will be trained to current standards. .

- ¢ Equipment

New, used, or broken but repairable and able to fit existing programs.

+ Jobs for Students
Co-op, after school, summer, and after graduation.

¢ Paid Externships
For teachers to upgrade skills and create an awareness in students of what
skills and qualities are needed in the business world.

+ Business Training Workshops
Workshops for teachers and students to learn techniques necessary for
teaching employment skills (i.e,, management, resume writing, computer
programs).

+ Funds

Contributions to maintain and further develop existing programs and to
provide college scholarships for graduating students.

¢ Business People on Loan

Your people with expertise to speak to classes, to provide mock inter-
views, and to help with resume preparation.

Please return this form to:
Name: School phone number:
From Prevention Tools, © 2003 by Franklin P. Schargel, published ,z Eye On Education, Inc.
Permission is ed to reproduce this material for educational notice . This material may

be sold or repackaged without the written permission of the mpyr%ﬁ holder publisher.
Community Collaboration ¢ 149



What Are the
Predlctors of Truancy”

Certain factors correlate with truancy, which correlates with droppmg out. The
Kane County School System of Geneva, Hllinois, has identified 27 such factors.
Predictors of Future Truancy _
¢ Attendance patterns: frequent absences, suspu:lous excuses from school, frequent
tardiness : :
_ & Poor classroom performance
. Peer relationships: loner, fights, not chosen for games, shy
¢ Limited participation in extracurricular activities and physical educatlon
¢ Physical appearance: dress, personal hygiene, size, health
# Eating disorders: anorexia, bulimia, obesity
¢ Sibling performance in school was negative, or s1bhng dropout outisorwas truant -
¢ Family environment reveals problems (e.g., overprotected)
+ Two or more years behind in reading and/or mathematics
¢ Failure of one or more school years in elementary school
+ Friends not school oriented or dropouts/truants
¢ Friends much older and/or substance abusers
¢ Behavior problems requiring disciplinary measures
¢ Recent divorce in the home or single-parent home
» Alcohol and/or drug abuse and/or child of alcoholic family system .
. # Emotional -problems /psychosomatic- illness, .asthma, colitis, ulcers, eczema,
enuresis, encorpresis ! -
‘¢ Absent from home without parental consent
¢ Recent death in the home or terminally ill parent
~ » Lack of parental supervision before and/or after school
¢ Abused and/or neglected (spouse and/or child)
# Disconnected or no phone during the last school year
¢ Behavior disorder or learning disorder placement
+ Moved four or more times during elementary school period
+ Twenty or more absences in kindergarten or first grade
¢ Separation issue of parent and/or child
¢ Frequent change of schools - :
¢ Feelings of not belonging and social isolation

From Dmpaut Prepention 'Ibols © 2003 by Franklin P. Schargel, published by Eye On Education, Inc. :
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~ Howto Help Students
~ Evaluate Their Performance

- Itisimportant that students know how to evaluate their performance in classrooms, They
- need to be taught what to look for an how to evaluate what they find.

Vo ~ Student Performance Self-Evatluation Form

Name | __ 5 , ] Date | _ 1
_ o 5»0"“ 5™ Rate the following six items as *seldom, * “sometimes,” or "often."
) D — ! contributed ideas to the classroom discussion,

D D D ! encouraged others as we worked. '
OO0 [ helbed gfv; direcﬁoﬁ o the work.

D DD if'oﬂow'ed the direction of others.

] D [] L hérpéd make deciébns and solve problems.

- D D D I took risks. by exploring things that were new to me,

What is the most interesting thing about what | did today?

What do | contibute to the learning pm‘cess'.?- L B
- ' n
L ]

]

What deciélons did  have to make While we were working, and how did | try to
solve the problems | faced? - Co.

What have | learned from this particular experience, and how can ) apply what |
have leamed to other classes and everyday life? .

C ] -
C ' ' | ' ]
[ | ' — ]
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What To Loo_kifor.When Observing
a Student's Learning Environment

When counselors and other support jaersonhel go into classrooms to observe students.
What should they be looking for? o ' .

S(udent namel - ' A J Date(s) r _ . _ ]

Observation within classroom : , . ,
' As it specifically relates to this student, indicate instructional strategles, modifications, and
adaptations and their success; curricular materials used; academic and sociai performance;
ability to work independently; verbal capabilities; motor skills; etc. '

Were any of the instnictional strategies, modifications and adaptations attempted during this
observation successful? o S -

Observations outsidia classroom

Comment on motor skills, social ipleract!ons, inclusion or exclusion by 'peers, intéraction with
adults, activity level, passive or aggressive behavior, etc. =~ . ‘ ' o
: i

Nameltit!é of observer

Erom Dropout Prevention Tools, © 2003 by Franklin P. Schargel, published by Eye On Education, Inc.
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How to Develop a Business
Partnership Agreement

Many schools are involved with the business community, yet few have developed business
parinership plans to help their business partners know what they need and want. What fol-
lows is one school’s one business plan. ,

Dear business partner:
We would like you to consider helping us in the following ways:
¢ Curriculum
Reviewing, revising, and developing curriculum so that graduating stu-
dents will be trained to current standards. :
_ ¢ Equipment
New, used, or broken but repairable and able to fit existing programs.
¢ Jobs for Students
Co-op, after school, summer, and after graduation.
¢ Paid Externships
For teachers to upgrade skills and create an awareness in students of what
skills and qualities are needed in the business world.

+ Business Training Workshops

Workshops for teachers and students to learn techniques necessary for
teaching employment skills (i.e., management, resume writing, computer
programs). -

+ Funds

Contributions to maintain and further develop existing programs and to
provide college scholarships for graduating students.

4 Business People on Loan
Your people with expertise to speak to classes, to provide mock inter-
views, and to help with resume preparation.

Please return this form to:
Name: School phone number:

0 reproduce this material for educational purposes providing this notice . This material
be sold or repackaged without the)bzzrium permission qfﬂuoopy:‘%guho!dermmlm. ey
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What Are the
Predictors of Truancy?

Certam factors correlate with truancy, which correlates with dropping out. The
Kane County School System of Geneva, Illinois, has identified 27 such factors.
Predictors of Future Truancy _
¢ Attendance patterns: frequent absences, suspxc:lous excuses from school, frequent
tardiness :
& Poor classroom performance
.o Peer relationships: loner, fights, not chosen for games, shy
+ Limited participation in extracurricular activities and physical educahon
¢ Physical appearance: dress, personal hygiene, size, health
¢ Eating disorders: anorexia, bulimia, obesity
¢ Sibling performance in school was negative, or 51b1mg dropout outis or was truant .
¢ Family environment reveals problems (e.g., overprotected)
¢ Two or more years behind in reading and/or mathematics
¢ Failure of one or more school years in elementary school
+ Friends not school oriented or dropouts/truants
¢ Friends much older and/or substance abusers
+ Behavior problems requiring disciplinary measures
¢ Recent divorce in the home or single-parent home
s Alcohol and/or drug abuse and/or child of alcoholic family system . :
. ¢ Emotional - problems /psychosomatic. illness, . asthma, colitis, ulcers, eczema,
enuresis, encorpresis - '
‘¢ Absent from home without parental consent
¢ Recent death in the home or terminally ill parent
& Lack of parental supervision before and/or after school -
¢ Abused and/or neglected (spouse and/or child) '
¢ Disconnected or no phone during the last school year
¢ Behavior disorder or learning disorder placement
¢ Moved four or more times during elementary school period
+ Twenty or more absences in kindergarten or first grade
¢ Separation issue of parent and/or child
¢ Frequent change of schools -
) Feelmgs of not belongmg and social 1solahon

From Drupom Prevention 'Ibols, © 2003 by Franklin P. Schargel, published by Eye On Education, Inc. :
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stopping Dropping Out!

ifforts to prevent students from dropping out of school should begin when
hildren start school, not when they're about to leave it, says Franklin P.
ichargel, one of the authors of Strategies to Help Solve Our School Dropout .
‘roblem. According to Schargel and co-author Jay Smink, educators,
rarents, and the community need to work together to reduce the school
lropout rate. Included: Fifteen effective strategies for reducing the number
f school dropouts.,

Iducation World: What are the biggest obstacles to implementing dropout prevention strategies in this country?

franklin P. Schargel: A variety of obstacles prevent impiementation of dropout prevention strategies — and a

wmber of ways exist to overcome them.

ducators -- and others -- believe that dropping out of school is a high school
sroblem. In fact, there's no such thing as a high school dropout! Dropping out of
school is not an event; it's a process — and data indicates that that process begins as
sarly as third grade. According to the United States Department of Education, 8.6
sercent of school dropouts occur in middle school. Educators must start in
slementary school to identify students who are having difficulty achieving success -
- and build safety nets into the learning process for those students.

i

Parents need to be drawn early into the learning process, and schools need to make
sontinuing efforts to involve parents in their children's learning. This can become a
major challenge; many parents are working more than one job and the single-
parent family is the norm in America. '

Many schools and school districts are reluctant to admit they have a dropout
problem. Although inner-city school districts often have a horrendous problem, no
school community is exempt. Accepting any number of school dropouts -- even
small numbers - is a mistake. In the 21st century, as our society becomes more
complex and more dependent on information, knowledge, and technology, a school
dropout will have a difficult -- if not an impossibie -- time finding work.

We need 1o change the teacher-learning paradigm. Teachers must become
"enablers,” enabling children to obtain information and turn it into a usable

piitwww.schargel.com/scgfeducationworldreprinthim

Tips from the
Experts

Schargel and Smink say
that schools should
employ these 15
educational strategies to
help prevent students
from dropping out:

* Mentor and tutor
students.

* Provide service
learning: Connect
community service
projects with classroom

i learning.

* Provide alternative
programs.

i * Provide after-school
! and summer
| enhancement programs.
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resource -- knowledge. We must get away from the concept of only teaching
information. Information is expanding exponentially at a rate that, according to
Hewlett Packard, is doubling every two and a half vears. Students must have a core
of information. But continuing to teach and test only information is, in my opinion,
a mistake.

Wherever I travel, I hear that education, especially education of children at risk, is
expensive. I acknowledge that a major portion of local and state budgets go for
education, but few people measure the cost of incarceration. Data from the United
States Department of Corrections indicates that 82 percent of prisoners are school
dropouts. It's not education that's expensive, it's the lack of education! "Education
is a one-time cost, ignorance is a lifetime expenditure.”

Schools need to be as globally competitive as businesses are. Schools frequently
compare themselves to the school down the street or across town, but school
graduates don't compete for employment with the best people in a city. They
compete against the world's best. Cities compete for industry by saying that their
schools are better than schools in another city; they should be saying that their
schools are among the best in the world. The greatest economic stimulus to an area
is a high graduation rate and a low dropout rate.

EW: Among the factors that contribute to students' dropping out of school, which
are the hardest to address?

Schargel: The most prominent contributing factors are

~* Stress early childhood

. education.

: * Increase family

© involvement in education. :;

* Offer intensive reading
and writing programs. 3
* Provide professional &

+ development for teachers .

+ who work with at-risk

t
3

i

¢ * Customize learning.

1 * Review school system

i policies and practices.
- * Involve the community |
' in the schools. :
| * Offer career education

{
+ * Offer conflict resolution !
| and violence prevention |

{| programs.

3

students.
* Make schools receptive !
to students' different
learning styles.

* Uttlize instructional
technology. i

and workforce readiness |
programs. ’

. Low expectations for poor and minority students. If we really believe that "all children can learn" and that
"no child should be left behind," we need to realize that not all children learn in the same way and at the
same pace. Some children face obstacles that challenge the best educators and may take longer to achieve
the same goals as children who are less challenged. We need to change the way we look at schools and the
way they function. We may need to keep schools open late in the evening so children have a safe
environment in which to do homework or access computers. We may need to offer remediation on Saturday

or Sunday. No child has ever risen to low expectations.

« A passive learning process. Outside school, students are actively involved in a variety of activities, including
sports, lessons, video games, and more. In school, however, we expect them to be passive recipients of
learning. A disconnect exists between what happens in school and what happens outside school. We need to

change the teaching-learning process. -

« A lack of involvement by outside groups and agencies. A recently released U.S. Department of Education
survey indicates that, between the ages of five and 18, 91 percent of a child's life takes place outside school.
We must involve parents and the business community in children's education. Educators recognize that as a
child progresses through the educational system, parental involvement declines. We need to develop
strategies that maintain - or even increase -- parental involvement. We know that pre-teens and teenagers
face increasing challenges, including drugs, gangs, and sexual temptations. If educators are to succeed, it's
critical that we have the active support and involvement of parents. The community needs to be drawn into
schools as well -- and not solely as a source of funding. The business community can add the fourth "r" --

relevance -- to what is being taught in school.

EW: What are some common misperceptions about students who drop out?

Schargel: If we asked people to close their eyes and identify the typical dropout, they would fail to confirm the
data that has been collected. Most dropouts, by number, are Caucasian because most students are Caucasian. Many
dropouts come from stable families, have passing grades, and have never been pregnant or a parent. Almost 17 -

percent drop out in their senior year of high school. In other words, with fewer than nine months of schoolto. .
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compleie, these students say by their actions that it's not worth it to stay 1n school and graduate. When asked why
they left school, 65 percent of school dropouts said they were bored.

EW: What are some characteristics of effective dropout prevention programs?

Schargel: Because the causes of dropping out are so diverse, the strategies for keeping students in school also
need to be diverse. That's one oreason we identify a wide variety of strategies. In my travels, I've spoken to people
who run alternative schools, people who work in recovery programs to reciaim existing dropouts, and people
mvolved in a variety of dropout prevention programs. The most successful programs use a wide variety of strategies
- from intensive reading and writing programs to service learning and mentoring programs. The greatest success is
achieved by those who use all the strategies we have identified.

EW: How do you think the No Child Left Behind Act addresses the dropout problem?

Schargel: The No Child Left Behind Act does both positive and negative things. First, and most important, it
increases federal funding. Second, it asks schools and programs for measured, documented, data-driven success,
not merely anecdotal evidence. On the negative side, NCLB emphasizes and stresses high-stakes, "gate" testing
(closing the promotional gate on those students who do not master the material in a given period of time.) We
know from available data that retaining students who fail tests increases by 20 to 90 percent the likelthood that
they'll drop out. We also know that social promotion doesn't work. We need to build safety nets into existing
processes, to ensure that children learn early in their school careers. Then we need to maintain these safety nets so
we can prevent failure in those children who initially fail to achieve. We know enough about brain research to
recognize that children learn in a variety of ways, at their own pace; we need to build that knowledge into the
System. Expecting all children to achieve the same level of success in a fixed amount of time dooms some students

to fail.

Finally, most of the fanding for dropout prevention is under Title I, which funds programs for low-income students
- as If there aren't any middle- or high-income students at risk!

EW: How do you think the assessment component of the No Child Left Behind Act will affect the dropout rate?

‘Schargel: Jay Smink, co-author of Strategies to Help Solve Our School Dropout Problem, is an expert on school
dropouts. Dr. Smink and the National Dropout Prevention Center have been studying this problem since 1987. We
believe that high-stakes testing -- and the resulting retentions -- will cause the dropout problem to increase by 50
percent in the next five years. If that takes place, it won't be only students who are at risk -- it will be society.

Article by Ellen R. Delisio
Education World®
Copyright © 2002 Education World

This interview is reprinted with permission of Education World, It was published by Education World on March 11, 2002 as part of the
site's Wire Side Chat series. You can see this and other Wire Side Chats at hitp://www.ed ionworld.com/a i ives/
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Franklin Schargel, a native of Brooklyn, New York now residing
in Albuquerque, NM, is a graduate of the University of the City
of New York. Franklin holds two Masters Degrees: one in
Secondary Education from City University and a degree from
Pace University in School Administration and Supervision. His
career spans thinty-three years of classroom teaching and eight
years of supervision and administration as Assistant Principal.
In addition, Franklin taught a course in Dowling College’s MBA

Program.

ALTHOR, EDUCATOR, STAFF
DEVELOPER, TRAINER,
CONSULTANT

Franklin P. Schargel
President

volce 505.823.2339
fax 505.823.6642

franklin@schargel.com

www.schargel.com/sco 10209 Jarash Place NE

Albugquergue, NM 87122
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lic School
. America has gone. through dramatic chahges in the
last century, but our education system has failed to

SepemBer 1995 S5

keep isp. One educator outlines eight steps we need to
take to combat the crisis in our public school system.

BY FRANKLIN P. SCHARGEL

merica has gone through dramatic
changes in its 219 years. Qur economy
has moved from agriculture to mass
production; and now we are in an in-
 formation- and knowledge-based envi-
_ronment that requires greater educa-
tional levels for success.

" Yet the school model has changed
Beemd) very little. Our school year is still based
on the agrarian model that allows our students
to leave school for the spring planting and the
summer and fall harvesting. Our schools are

organized on the industrial top-down manage-
ment model that was created to train people for
low-skilled jobs through rote learning and in-
dividual skill-building in a time-structured and
tightly disciplined environment.

True, our school buildings have changed.
Some are even air-conditioned. Green boards
have replaced the black slate of old. Yet in many
dlassrooms, students still sit in straight rows.
Teachers stand in front of the room, giving the
perception that they have all the answers, using

chalk-and-talk methods to pour knowledge into
the seemingly empty heads of their students.

On the economic side, America cannot
compete against low-wage, low-skill countries
(see diagram on page 23). And if we are to
compete against countries with advanced
econories, we must do so with a highly skilled
workforce. Unfortunately, our schools have
failed to keep pace with the changing demands
of the global marketplace and have become a
drag on national productivity.

Some people believe that if we devote
enough energy and resources to the problem,
we will halt the decline of education. This as-
sumes that pouring more money at @ process
that is faulty will somehow erase its faults.
Experience suggests otherwise. After all, after
10 years of educational reform and $60 billion
in new expenditures, standardized test scores
are stagnant and dropout rates are climbing.
Clearly, the “more-longer-harder” strategy—
lengthening the school year, extending the
school day and making students and teachers
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work harder-—is not working,.
And more money is no longer available;

some tough choices and take some drastic steps
and salvage our public education system.

ANDREVW EDWARDS

in fact, budget cuts are setting in. Today, edu-
cation is facing serious competition for de-
clining government resources, and taxpayers
are demanding a measurable return on invest-
ment. '

We cannot solve our problems by spending
more or by spending less, by creating new pub-
lic bureaucracies or by privatizing existing ones.
The way to achieve school transformation is
through a systemic change in the way our
schools are organized and run and the ways in
which teaching and learning take place.

There are no easy answers, but it’s clear
that the success of America’s economy is tied to
our public scheol system. Therefore, if
America’s schools are incapable of producing
graduates who are proficient in communicat-
ing, doing math and thinking critically, then
America’s businesses are doomed to fail. If
America wishes to regain the economic world
leadership in the 21st century, we must make

“ Educational reform must move to the top

of our national agen-
da. We must reprioritize
America’s values and
raise the status of educa-
tion and educators.
American society must
stop being enraptured
with short-term think-
ing, which too frequently
offers a quick, unsustain-
able fix and shortsighted
thinking, It is time for
America to realize that
our greatest natural re-
source is our human re-
source, our people!
At the same time,
schools. cannot be ex-
pected to do a quality job

_BRIEFCASE

America stands poised to enter the

- st ceniury with school calendars
‘created in the 17th century, teaching

methods devéloped in the 17th and
18th centuries, and dassrooms de-
signed in the 19th century. American
education is like the crew in the row--
boat furiously rowing fo the future

‘while the boat Is firmly tied to the
dock. We cannot succeed as a.nation
" until we untie the ropes that keep us
'_moored io Ihe pust :




with inadequate resources. The cutting of our
federal, state and local budgets must stop. This
doesn’t mean that schools should be a long-
term expense that just keeps increasing:
Deming taught us that things become less ex-
pensive as they become better. Imagine the im-
plications for education.

2 The federal government must join the
states in setting goals and standards, de-
veloping performance information, support-
ing evaluation and dissemination results. The
federal GOALS 2000 and the Malcolm Baldrige
Quality Award, which is now open to educa-
tional organizations, can serve to help refocus
the nation’s attention on the need to strengthen
education (see article on page 26).

as the most successful business. That means
providing ways for students to become actively in-
volved in their own education. It also means that
schools must adapt to the changing world before
schoolwork becomes irrelevant to the student.

3 We must make schools as customer-driven

Conhning students for six hours a day to a
place where they do not want to be and where
they feel they are wasting their time is ultimate-
ly a prescription for failure, As a society, we can-
not afford to sacrifice 27 percent of our young
people as “scrap” when they drop out of school.
How can this or any nation succeed when it
wastes 27 percent of its human resources?

Schools must also teach the kinds of skills
that are needed in the workforce. Our knowl-
edge workers need to learn to work coopera-
tively and in teams, and with people from di-
verse backgrounds, and to know how to
investigate problems and analyze situations.
Learning these skills should start in school.

Businesses must redefine their role,

While businesses frequently lament the
quality of workers being turned out by the
schools, they traditionally have not worked
closely with the schools to define the skills
and abilities they want to hire. Business-edu-
cation links for specific projects are becoming
increasingly common; now businesses must

QM TECHNIQUES IN THE INNER-CITY CLASSROOM. -

G eorge Westinghouse Vocational-Tech-
nical High School, located in down-
town Brooklyn, N.Y., is in many ways a
typical inner-city high school. Many of the
students come from single-parent, low-in-
come families, Nearly three-quarters of
its students are black, and one-quarter
-are Latino. Most graduates will be the
first in their families to obtam a high
schooi diploma.

Westinghouse has problems typical of
many urban schools:  high attrition rate,
an aging infrastructure, and a student pop-
- ulation that arrives with poof reading and
-..math skills, lack of motivation, a history of

'scho!astlc failure and low self-esteem.

.- Four years ago, George Westinghouse

. Prlnclpal Lewis Rappaport and | decided
- it Was time to reinwgorate our school us-

mentor in our vocational and technical
department. The ninth-grader works side
by side with the older’ student, who
guides the ninth-grader through class ex-
periments. Freshmen pick up skills, and

“the seniors get leadership experience,

Teachers report less boredom, iess dis-
ruption in ¢lass, and a lot more focus on

work Moreover, the structure of the class

has changed from one teacher lecturing to
28 students to 14 pairs of students learn-
ing from one another, with the teacher
acting as mentor.. Both attendance and
grades of the ninth-graders {the most at-
risk group to drop out) have mproved '

b Students, teachers and parents are
more “involved in the school.

- School extracurricular activities are more
. popular as students have more say in their
' -governance. Faculty members - give up

" their own time to be active on the unpaid
o Quallty Steering Committee. Membership
in the PTA grew exponentially after the -
school asked parents when they would’

like to meet and he!p craft the agenda. For

the first timesin recent memory, parents _tror
are competmg for PTA oﬂ‘ ces. |

Nearb colleges in. Brooklyn—-

e g ed to runi- coordmat-

Institute, Polytechnic Uni:
New - York “City Technical-

ed programs with the high school. Project
Care allows our students to take courses
at the college while they are still in high
school.

Our external customers have as-

sisted us. Ye have raised more
than $2 million in new or additional pro-
grams and services. AT&T, Xerox,
Marriott, Colgate-Palmolive, Digital
Equipment, Time Warner and NYNEX
have all generously provided technical
assistance to us. Westinghouse Electric
and National Westminster Bank have
prowded scholarshlp monies, and 1BM
provided two weekends of total quality -
training for members of our staff Stu-
dent body and the:r parents '

has formed a
our school [




enter into closer consultation with schools,
perhaps coupled with long-term hiring rela-
tionships that could aid both the school and
the business. o

In the future, hiring decisions could be
based on school transcripts and business man-
agers could provide real-world expertise in the
classtoom, such as critiquing resumes or pre-
senting the world of work to young people.

We must change the way we educate edu-

cators. The classrooms of the future will
demand new teaching skills. Deans of educa-
tion can no longer accept the status quo. Yet the
faculty in many schools of education have had
litt r no classroom experience; some have
._ver been in a schoolroom in this country.

@Stat_es should provide financial aid and
promote those schools that are adding
value to student performance. So often in the
past we have thrown additional dollars at
schools vhere the processes were not working,
effectively rewarding failure instead of success.
We must change that paradigm and, at the

same time, recognize that when we provide

money for effective change in our schools, we

may be eliminating the need to spend miore
money on police protection and prisons. There
is something wrong when a society can find the
resources to incarcerate its young people, but
not to educate them. .

W We must ensure that our schools are sanc-
tuaries of safety as well as citadels of
knowledge. Our children cannot learn if they
are consumed by fear: We must develop strate-
gies to dissolve the root causes of school
violence. : '

8 We must overcome our complacency with

our schools. Businesspeople, parents and
educators must realize that our nation’s eco-
nomic ard political well-being depends on
‘how well our young people perform when they
enter the workforce. :

Our public school system is unique in the
world: It is the only system available to all |

young people, regardless-of social position,
family background, or physical or mentai abil-
ity. Statistically, out public school system can
_ never compete with that of Germany or Japan,
" for example, where only the elite students are
allowed to enter academic high school..

But since our students will be competing

~with workers from around the world, those
American schools that are achieving success

4 a1t - L ovs nehasls 1

Singapore, Hong Kong, Israel, Sweden and the
United Kingdom. If America’s graduates can-
not stand shoulder to shoulder with the
world’s best, they soon will have no place to
stand at all.

The failure of America’s public schools en-
dangers the very fabric of American democra-
¢y and the foundations of America’s industrial
might. We cannot allow education in America
1o fail because education is the foundation of
our democracy, the glue that holds our society
together and the backbone of the American
economy. i

Franklin P. Schargel has retired as assistant princi-
pal and quality coordinator of George Westinghouse
Vocational-Technical High School in Brooklyn,
N.Y.,, and is the author of “Transforming Education
Through Total Quality Management: A
Practitioner’s Guide” (Eye on Education, Princeton
Junction, 1994).

 To order reprints, coll 800-644-2464 or 717-560-

TIME FOR CHANGE.

2001. For photocopy permission, see poge 4,

c hange takes time. That means
high schools, with (at optimum)
25 percent .per annum student
tumnover, are not the best incuba-

~ tors for change. Change also takes
an investment in training, yet it s

the unusua! school system that has

~ more than a few days or dollars per

year to devote to this purpose.

Despite these issues, change is
- occurring in the classroom, pro-

pelled by corporate leaders who
have proved willing to provide mon-
ey and expertise tO assist schools in

. their communities. Many of these
_ programs have been successful, but

few have been replicated on a large

scale. Sorne of the hindrances to’
developing and duplicating success- -

fal business-education partnerships

are as follows: ..

. °Schoo| aﬁd .bﬁsine_s's cultures

are so different from each

_ other that it s difficult for parties to

commiunicate with one another or

 find ways t6 work i common to- : business G aWays L= -
* who doesn’t “get it but sodal and -
goals "are. complementary. - Few ™

ward theiF goals, éven when those

. teachers have persorial experience -
“in for-profit environments and few
J-:'. businesspeople: haw_hMedge of .-

“ possble not

what goes on.in the classroom be-
yond what they think they remem-
ber from their own school days.

' ‘The school system is built
on bureaugratic and political
criteria, while businesses are sélf-
contained entities that are most in-
terested in helping to -sponsor
change in the local community
where it will do them the most im-
mediate good. Each business-edu-
cation partnership has to be devel-
oped independently, and the work
frequently gets done outside the. -
normal channels. of 2 top-down
school bureavcracy;

“Public schools exist in a ten-
. ured, unionized, captive envi-

 ronment. Most businesses thac are
. creating change are nonunion, or the

change process is taking place with

the full support of the union. Those

- circumstances do not exist in public
- school” educatio

che Additionally, 2
business ‘cin 5 ‘a ‘worker

poliical.pressures serve 1o keep
- malconteris  igh school aslong s

—-MnhaH. Peak.






